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I N T R O D U C T I O N
"A  new  normal "  has  become  a  common  phrase  during  the  pandemic :  a  subtle

reminder  that  we  have  not  returned  to  the  way  things  were .  We  might  be  able  to  go

to  our  favorite  restaurant ,  but  we  order  to-go  and  enter  wearing  masks .  We  might  be

able  to  see  our  fr iends ,  but  we  do  so  outside  on  a  quick  walk  around  the

neighborhood .  All  the  adjustments  that  come  along  with  this  new  normal  are

necessary  and  needed ,  so  we  may  overcome  the  disease .  In  many  cases ,  our  new

normal  is  sl ightly  diminished  compared  to  the  daily  l ives  we  led  before  the

pandemic .

For  mental  health  supports  in  schools ,  this  is  also  a  new  normal .  It  is  a  new  normal

that  has  brought  hope  for  improving  the  l ives  of  youth  beyond  just  this  moment .  For

schools ,  two-generational  waves  are  cresting  as  many  students  return  to  in-person

learning  in  the  fal l .  The  f irst  wave  is  an  overwhelming  recognition  of  the  importance

of  meeting  the  mental  health  needs  of  students .  The  second  wave  is  a  dramatic

increase  in  funding .  Schools  have  greater  awareness  and  the  resources  to  better

support  youth  mental  health  and  provide  them  with  the  needed  supports .  It  is  a

historic  moment ,  a  moment  that  will  hopefully  provide  our  future  workforce  a

quality ,  well-rounded  education  that  includes  social-emotional  wellbeing .  

Schools  are  often  on  the  front  l ines  when  i t  comes  to  responding  to  acute  mental

health  needs .  According  to  The  National  All iance  on  Mental  I l lness  (NAMI ) ,  youth

and  famil ies  are  about  as  l ikely  to  seek  mental  health  services  through  the  school

system  as  they  are  through  other  routes .  We  know  that  California ’s  most  recent

budget  invests  $1 .1  bil l ion  into  additional  support  staff  and  specif ically  calls  out  the

need  to  use  this  money  towards  mental  health  professionals  including  “the  number

of  certif icated  and  classif ied  staff  on  their  campuses ,  including  school  counselors ,

nurses ,  teachers ,  paraprofessionals ,  custodial  staff ,  and  other  student  support

providers . ”  Within  the  governor ’s  budget ,  there  are  also  upwards  of  $3  bil l ion  over

the  next  three  years  targeted  at  overhauling  California ’s  behavioral  Health  System

where  all  youth  are  “routinely  screened ,  supported ,  and  served ”  with  a  focus  on

preventative  measures .  A  good  portion  of  those  funds  will  be  focused  on  providing

more  comprehensive  services  at  schools .

How  this  money  shows  up  on  school  campuses  to  support  the  mental  health  needs

of  students  during  this  moment  and  long-term  remains  an  open  question .  Our

report  aims  at  laying  out  how  Bay  Area  schools  are  planning  to  implement  practices

to  support  our  students  and  famil ies  today  and  highlight  the  need  for  sustainable

funding  to  support  students  beyond  this  moment .
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a b s t r a c t
Youth mental health has become an added focus for
many during the pandemic,  with schools now receiving
additional funding to create a more preventative
system to support the mental health needs of students.
This report focuses on the active steps schools are
taking to support the mental health needs of students
as they return to in-person learning in the fal l .  We
present seven practices identif ied through
conversations with youth mental health professionals
and school off icials in and around Sil icon Valley.  These
professionals and school off icials currently support the
future workforce of the region. We hope this serves as
a starting point for a conversation around what quality
mental health support looks l ike,  as well  as identifying
shifts in how schools al locate the increase in state
funding intended to support students'  mental health
needs.  

As a results-oriented organization focused on
cultivating a well-prepared, diverse
innovation-economy workforce, this report
intends to prompt public and private sector
stakeholders to think creatively about
supporting mental health on school
campuses.

a u d i e n c e
This report is  geared towards members of the Si l icon
Valley Leadership Group with interest in how an
increase in public funding shows up in real ,  tangible
programs. We also hope it  wil l  provide value to
education leaders and elected off icials looking to
review and replicate best practices in the f ield.
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m e t h o d s
T H I S  P R O J E C T  W A S  C O M P L E T E D  I N  3  S T E P S .

We  contacted  21  individuals  and  organizations  for  interviews ,  encompassing  a  large

swath  of  school  distr icts  and  charter  school  networks  across  Sil icon  Valley .  In  total ,

we  interviewed  17  people ,  including  5  experts  and  12  school  off icials .  For  each

interview ,  we  created  a  transcript .  We  used  the  information  from  these  interviews  to

compile  a  l ist  of  best  practices  in  the  f ield  and  how  these  practices  are  being

implemented  at  the  school  level  to  meet  the  needs  of  students ,  famil ies ,  and  school

staff .  A  l ist  of  people  and  organizations  who  were  reached  out  to  for  this  report  is

included  in  Appendix  C .  We  know  this  was  a  busy  t ime  of  year  and  we  hope  to

continue  to  include  the  work  school  leaders  are  doing  to  support  student  mental

health  in  the  future  as  this  project  continues .  Thank  you  to  the  people  and

organizations  who  gave  their  t ime  and  expertise  to  this  report .  

Finally ,  this  is  not  a  comprehensive  l ist  or  an  exhaustive  review  of  the  l i terature .

There  are  certainly  many  quality  supports ,  programs ,  and  practices  across  California

and  the  country  that  this  report  could  not  completely  capture .  This  is  an  attempt  to

highlight  a  few  ways  in  which  experts  and  practit ioners  are  implementing  quality

mental  health  support  to  meet  the  needs  of  Bay  Area  students  during  the  pandemic

and  beyond .  There  is  a  myriad  of  amazing  programs ,  policies ,  and  practices  across

school  distr icts  that  could  not  be  adequately  explained  through  one  conversation .

We  aim  to  use  this  project  as  an  opening  conversation ,  and  as  a  tool  for  practit ioners

who  want  to  incorporate  mindfulness ,  social-emotional  learning ,  and  other  mental

health  supports  into  their  programming .  This  project  also  serves  to  understand  how

federal  and  state  funds  are  being  allocated  to  support  students ’  mental  health .

A  l i terature  review  of  what  quality  support  for  student  mental  health  looks

l ike  in  schools ,  with  a  special  focus  on  students  returning  to  in-person

learning

Interviews  with  school  distr icts  and  school  leaders  around  what  supports

are  being  implemented  across  Sil icon  Valley  as  students  return  to  physical

campuses

Interviews  with  mental  health  experts  and  practit ioners
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A 3-tiered approach l ike the multi-tiered support system implemented
for academics.  This includes adequate whole school,  whole child
support,  appropriate and substantial  staff  for t ier-2 support,  and the
experts and resources to be able to refer and support students and
families to tier-3 support.

Include multiple stakeholders in designing and evaluating mental
health and wellness programs on school campuses.  This includes
multiple stakeholders and allows families and youth to co-design and
have an equal voice to effectively communicate needs and wants.

Supporting student mental health including trauma-informed
pedagogy,  how to util ize mental health services on campus,
restorative justice,  and culturally responsive teaching practices.
Supporting teachers’  mental health needs including identifying
and understanding second-hand trauma, burnout,  and vicarious
trauma. Additionally ,  creating opportunities for staff  to be
proactive about their  mental health,  and easily connect to
additional support i f  needed.

Quality professional development for teachers and staff  in two areas:

A comprehensive mental health and well-being screening to support all
children providing early detection of a student’s mental health needs
and strengths.

Make explicit  the mental wellness benefits and social-emotional
learning of extracurricular activities.  
Embed SEL in all  aspects of the academic curriculum.

Integrate Social-Emotional Learning (SEL) in all  aspects of the school
day.  This includes two main components:  

Provide consistent space to talk about mental health,  with a special
focus on how people have built  resil ience and coped during the COVID-
19 pandemic.  Space needs to be made for conversations around mental
health for student-to-student,  student-to-adult ,  and adult-to-adult
interactions.

Develop a mentor network that connects students to adults and
streamlines communication from school to the family.  This includes
intentionally assigning a small  number of students (3-8) with each adult
on campus,  so there is  a direct point of contact for each family,  and a
manageable number of students per adult .
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7  M e n t a l  H e a l t h  P r a c t i c e s  a n d  H o w  T h e y  A r e  S h o w i n g
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Provide consistent space to talk about mental health,  with a special  focus on
how people have built  resil ience and coped during the COVID-19 pandemic.
Space needs to be made for conversations around mental health for student-to-
student,  student-to-adult ,  and adult-to-adult interactions.

0 5

Practice 1:

W H A T  T H E  E X P E R T S  A R E  S A Y I N G  A B O U T  W H Y  T H I S  I S  I M P O R T A N T
Simply  put ,  i t  breaks  down  the  stigma .  It  shows  that  even  people  who  externally

might  seem  l ike  their  l ives  are  great  -  such  as  school  staff ,  the  student  body

president ,  or  the  talented  singer  in  the  choir ,  might  also  struggle  with  their  mental

health .  As  Dr .  Shashank  Joshi  from  Stanford  University  puts  i t ,  “By  sharing  stories ,

and  narratives ,  the  posit ive  stories  [of  seeking  help] ,  have  been  shown  in  the

scientif ic  l i terature  to  be  helpful .  Not  only  does  this  help  to  decrease  the  stigma  and

get  the  conversation  going ,  but  i t  helps  people  to  feel  l ike  i t 's  okay  to  come  forward

and  ask  for  help ,  because  mental  health  is  a  part  of  overall  health . ”

G U N N  H I G H  S C H O O L
P A L O  A L T O ,  C A  
( P R E - P A N D E M I C
S U P P O R T )

The  Gunn  High  School  newspaper  is  used  as  a  tool  to  talk

about  mental  health .  Writers  interview  well-known  people

around  campus :  the  student  body  president ,  leaders ,  and

captains  of  the  sports  teams  to  share  their  journeys  with

mental  health  -  both  the  struggles  and  tr iumphs .  This  allows

the  broader  student  population  to  learn  their  classmates ’

and  teachers ’  stories  around  mental  health .  This  in  turn  aids

to  diminish  the  stigma  and  lack  of  conversations  around

mental  health  and  wellness .

W H A T  T H I S  L O O K S  L I K E  I N  P R A C T I C E

R O C K E T S H I P
F U E R Z A
C O M M U N I T Y  P R E P
S A N  J O S E ,  C A
( V I R T U A L  L E A R N I N G
A D A P T A T I O N
S U P P O R T )

During  the  pandemic ,  Lisa  Riggs  (Mental  Health  Provider  at

Rocketship ) ,  and  staff  began  meeting  with  famil ies  for

monthly  workshops  around  the  needs  they  had  related  to

their  students  and  supporting  their  mental  health .  The

topics  of  these  monthly  workshops  were  organically  sourced

from  famil ies  based  on  what  they  described  to  be  their

needs .  Workshops  allowed  parents  to  learn  about  and  share

ways  to  best  to  support  their  students  and  famil ies  during

this  t ime .  Topics  included  mental  health  during  the  holidays ,

and  the  l imited  abil ity  to  travel  during  the  pandemic .  These

connections  between  adults  around  mental  health  served

two  purposes :  to  inform  famil ies  on  mental  health  and  to

reduce  the  stigma  by  providing  a  safe  place  for  famil ies  to

share  concerns .  Workshops  were  hosted  via  Zoom  and

consisted  of  a  short  presentation  fol lowed  by  an  open  forum

for  famil ies  to  talk  share  the  struggles  or  tr iumphs  they  or

their  child  were  experiencing .
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Develop a mentor network that connects students to adults and streamlines
communication from school to the family.  This includes intentionally assigning a
small  number of students (3-8) with each adult on campus,  so there is  a direct
point of contact for each family,  and a manageable number of students per
adult .
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Practice 2:

W H A T  T H E  E X P E R T S  A R E  S A Y I N G  A B O U T  W H Y  T H I S  I S  I M P O R T A N T

E A S T  S I D E  U N I O N
H I G H  S C H O O L
D I S T R I C T  ( E S U H S D )
E A S T  S A N  J O S E ,  C A
( E X P A N S I O N  O F
P R E - P A N D E M I C
S U P P O R T )

ESUHSD  has  proactively  expanded  empowerment  groups  to

connect  students  to  peers  and  staff  support .  Some

empowerment  groups  are  centered  around  direct  mental

health  needs  such  as  anxiety  or  stress .  They  can  also  be

geared  towards  aff inity  groups  such  as  an  LGBTQ

empowerment  group .  With  additional  funding  and  greater

awareness  around  the  benefits  these  groups  provide  to

students ,  East  Side  Union  is  expanding  the  number  of

groups  they  have  on  campus  and  l istening  directly  to

students  to  identify  the  types  of  empowerment  and  resource

groups  needed .

W H A T  T H I S  L O O K S  L I K E  I N  P R A C T I C E

Providing  an  explicit  mentoring  network  on  school  campuses  has  two  main  effects .

First ,  i t  provides  a  direct  caring  adult  relationship  with  a  student .  According  to  a

recent  report ,  students  who  have  a  quality  mentor  on  campus  “are  more  l ikely  to

pass  their  classes ,  earn  more  credits ,  and  earn  a  higher  GPA . ”  This  leads  students  to

be  15% more  l ikely  to  attend  college  and  complete  at  least  a  year  of  high  education .  

It  also  helps  to  ease  anxiety  for  a  family  as  students  return  to  in-person  learning .  Dr .

Steven  Adelsheim  from  Stanford  University  stresses  the  importance  of

understanding  the  anxiety  famil ies  might  have  as  students  return  to  school

campuses .  He  fears  that  “communication  with  famil ies  and  the  stresses  they 're

under  as  their  kids  come  back  to  school  will  be  lost . ”  He  sees  i t  just  as  important  “to

check  in  with  family  members  and  parents  as  i t  will  be  to  check  in  with  their  kids  in

terms  of  building  support . ”  On-campus  mentors  are  an  added  layer  of  support  for

students  and  a  direct  point  of  contact  for  famil ies  who  may  also  need  additional

support  during  this  t ime .  
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Develop a mentor network that connects students to adults and streamlines
communication from school to the family.  This includes intentionally assigning a
small  number of students (3-8) with each adult on campus,  so there is  a direct
point of contact for each family,  and a manageable number of students per
adult .
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Practice 2:

S A N  J O S E  U N I F I E D
S C H O O L  D I S T R I C T
S A N  J O S E ,  C A
( D U R I N G  V I R T U A L
L E A R N I N G  A N D
S H I F T  T O  I N -
P E R S O N  L E A R N I N G )

During  the  pandemic ,  San  Jose  Unified  aimed  to  make  sure

communication  with  famil ies  was  done  in  more  ways  than

just  the  traditional  f lyers  and  robocalls .  They  made  warm

phone  calls  to  every  family  that  might  have  been  having

diff iculty  logging  into  virtual  learning ,  in  the  students ’  home

language .  They  used  all  staff  from  the  superintendent  to

school  bus  drivers  to  reach  out  to  famil ies ,  hear  their  needs ,

and  make  sure  they  were  able  to  meet  the  needs  of  famil ies

and  students  during  a  diff icult  t ime .  They  are  continuing

this  all-hands-on-deck  approach  as  schools  shift  to  in-

person  learning .  The  distr ict  is  continuing  to  target  famil ies

who  might  have  struggled  to  be  in  virtual  classrooms  to

make  sure  their  needs  and  concerns  are  being  heard  and

addressed ,  so  they  can  show  up  ready  for  in-person  learning .

Through  these  conversations ,  they  are  also  able  to  shift

counselors  to  work  with  famil ies  and  connect  to  additional

external  resources  i f  needed .  Direct  check- ins  with  famil ies

help  ease  the  anxiety  of  returning  to  in-person  learning  for

the  famil ies  and  students  and  build  relationships  centered

on  trust .  The  nearly  10 ,000  calls  made  helped  to  reconnect

famil ies  and  offer  supports  that  might  have  gone  unused  i f

not  for  the  direct  contact  established .

W H A T  T H I S  L O O K S  L I K E  I N  P R A C T I C E  ( C O N T I N U E D )
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Supporting student mental health including trauma-informed pedagogy,  how
to util ize mental health services on campus,  restorative justice,  and culturally
responsive teaching practices.

Supporting teachers’  mental health needs including identifying and
understanding second-hand trauma, burnout,  and vicarious trauma.
Additionally ,  creating opportunities for staff  to be proactive about their
mental health,  and easily connect to additional support i f  needed.

Quality professional development for teachers and staff  in two areas:
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Practice 3:

W H A T  T H E  E X P E R T S  A R E  S A Y I N G  A B O U T  W H Y  T H I S  I S  I M P O R T A N T

A  recent  report  from  the  Policy  Analysis  for  California  Education  (PACE ) ,  in

collaboration  with  many  organizations  across  California ,  mentions  the  need  to  train

staff  on  trauma- informed  teaching  practices  and  how  to  support  the  needs  of  youth .

These  trainings  should  be  an  essential  focus  for  teachers  to  make  sure  schools  can

restart  “with  equity  at  the  center . ”  Denise  Will iams  of  Sil icon  Valley  Education

Foundation  talks  about  the  importance  of  teachers  being  not  only  well- informed

and  prepared  for  supporting  youth  mental  health  at  the  classroom  level ,  but  also

being  encouraged  to  “match  their  personality  to  what  they  have  to  do  in  their

classroom . ”  She  speaks  of  the  importance  of  allowing  teachers  the  abil ity  to  “speak

their  truth ”  during  these  training  sessions  and  share  what  is  working  and  not

working .

During  the  interview  process ,  there  is  a  famil iar  refrain  of  what  school  off icials  must

be  able  to  do :  “ [they] must  put  on  their  oxygen  masks  f irst  before  they  help

someone  else . ”  However ,  for  educators ,  these  words  often  are  not  backed  with

actions .  Teachers  may  lack  the  resources ,  voice ,  and  t ime  to  truly  care  for

themselves ,  and  are  often  put  in  posit ions  that  put  their  well-being  at  odds  with  the

well-being  of  the  people  around  them .  Experts  are  now  focused  on  ways  school  staff

can  be  more  supported  in  their  own  mental  health  needs .  This  includes  both

classroom  teachers  and  non-certif icated  school  staff ,  who  get  to  know  and  care  for

students  and  famil ies .  As  Dr .  Joshi  mentions ,  a  poor  response  to  this  moment  would

be  forgetting  about  how  teachers ,  staff ,  and  administrators  have  also  had  to  l ive  out

their  struggles  and  challenges  during  the  pandemic .  Educators  also  need  space  and

resources  to  meet  their  needs .
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A C E  C H A R T E R  H I G H
S C H O O L
S A N  J O S E ,  C A
( N E W  E X P L I C I T
F O C U S  O F  A  P R E -
P A N D E M I C
P R O G R A M  A S
S T U D E N T S  R E T U R N )  

Many  schools  are  centering  their  return  to  school  plans  on

relationship  building  between  school  staff  and  students .  The

leadership  at  ACE  Charter  High  School  keeps  in  touch  with

recent  graduates  and  hears  a  famil iar  refrain  from  their

alumni :  the  importance  of  the  relationships  they  were  able

to  develop  with  school  staff .  They  see  the  abil ity  to  develop

strong  relationships  between  students  and  staff  as  a

difference-maker  in  providing  quality  education  and  have

made  i t  a  special  focus  as  students  return  to  campus .  Most

of  their  professional  development  to  prepare  teachers  for

the  new  school  year  is  centered  on  how  to  explicit ly  develop

a  posit ive  classroom  culture  and  build  strong  relationships .

This  includes  developing  a  program  where  the  school  is  split

into  Houses  (think  Harry  Potter ) ,  which  creates  special

activit ies  and  tasks  each  house  can  do  to  earn  points .  The

first  day  of  their  summer  bridge  program  included  a  sorting

ceremony  into  houses  and  space  for  the  houses  to  exchange

contact  information ,  talk  with  students  about  who  to  talk  to

if  they  need  help  and  support ,  and  an  opportunity  to  start

off  the  school  year  by  building  community .  Teachers  have

been  encouraged  by  the  administration  to  spend  the

beginning  of  the  school  year  with  relationship  building  as

the  main  focus .

W H A T  T H I S  L O O K S  L I K E  I N  P R A C T I C E

E A S T  S I D E  U N I O N
H I G H  S C H O O L
D I S T R I C T
E A S T  S A N  J O S E ,  C A
( N E W  F O C U S  A S
S T U D E N T S  R E T U R N )

During  teachers '  return  to  school  professional  development ,

teachers  were  trained  by  experts  around  compassion  fatigue

and  other  common  mental  health  needs  for  teachers .  They

also  focused  on  giving  teachers  tools  to  support  their  well-

being ,  including  conversations  on  mindfulness  and  healing

as  they  too  cope  with  trauma  in  their  own  l ives .  Additionally ,

Care  Solace  has  been  brought  in  by  the  distr ict  to  not  only

aid  students  in  f inding  the  r ight  mental  health  supports  for

students ,  but  also  to  help  teachers  and  staff  navigate  the

mental  health  system .

Supporting student mental health including trauma-informed pedagogy,  how
to util ize mental health services on campus,  restorative justice,  and culturally
responsive teaching practices.

Supporting teachers’  mental health needs including identifying and
understanding second-hand trauma, burnout,  and vicarious trauma.
Additionally ,  creating opportunities for staff  to be proactive about their
mental health,  and easily connect to additional support i f  needed.

Quality professional development for teachers and staff  in two areas:

Practice 3:



7  M e n t a l  H e a l t h  P r a c t i c e s  a n d  H o w  T h e y  A r e  S h o w i n g
U p  i n  S c h o o l s

Make explicit  the mental wellness benefits and social-emotional learning of
extracurricular activities.  
Embed SEL in all  aspects of the academic curriculum.

Integrate Social-Emotional Learning (SEL) in all  aspects of the school day.  This
includes two main components:  

1 0

Practice 4:

W H A T  T H E  E X P E R T S  A R E  S A Y I N G  A B O U T  W H Y  T H I S  I S  I M P O R T A N T
One  of  the  biggest  observations  during  the  pandemic  is  how  much  the  l i tt le  things

in  l i fe  mean  throughout  the  day .  For  a  child ,  this  is  no  different .  As  Dr .  Joshi

describes ,  “we  learned  in  the  pandemic ,  that  mental  health  happens  from  everyday

activit ies  from  connection  with  your  fr iends  and  your  peers ,  having  lunch  together ,

having  a  crush  on  someone  and  being  able  to  see  them  in  the  hall ,  connecting  with

teachers  and  trusted  adults  playing  sports ,  playing  in  the  band ,  doing  theater ,  after

school  clubs  -  all  these  l i tt le  things  that  we  don 't  necessari ly  consider .  Something

we  realize  now  with  this  anticipation  to  be  back  [ in  school] is  that  they 're  so

important .  These  l i tt le  moments  of  well-being  that  we 've  taken  for  granted  are  a

part  of  overall  mental  health . ”

When  in  the  classroom ,  social-emotional  learning  needs  to  be  in  all  aspects  of

quality  instruction ,  not  an  occasional  lesson  outside  of  the  core  curriculum .

Speaking  from  her  experience  as  a  classroom  teacher  and  administrator ,  Denise

Will iams  talks  about  how  SEL  has  to  “be  weaved  into  daily  lessons .  And  there 's  a  lot

of  curricula  out  there  and  there 's  a  lot  of  teachers  who  are  good  at  i t .  A  lot  of  the

new  publishing  materials  all  have  an  SEL  piece  neatly  wedged  into  the  curriculum ,

so  you  can  hit  on  i t .  Because  i t  makes  for  a  better  transit ion  i f  you  can  weave  i t  into

your  daily  practices . ”
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includes two main components:  

1 1

Practice 4:

A C E  C H A R T E R  H I G H
S C H O O L
S A N  J O S E ,  C A
( E X P A N S I O N  O F
P R E - P A N D E M I C
S U P P O R T )

At  ACE  Charter  High  School ,  they  have  had  a  seminar  period

embedded  into  their  schedule  aimed  at  providing  social-

emotional  learning  and  support  for  students  in  learning  the

skil ls  needed  to  be  successful  in  college .  Because  of  the

Pandemic ,  they  have  looked  at  data  related  to  how  their

students  persist  to  and  through  college  and  used  this

information  to  adjust  their  advisory  period .  They  realized

they  needed  to  better  align  the  conversations  they  were

having  from  5th-12th  grade ,  expand  the  seminar ’s  period

time  in  the  bell  schedule ,  and  make  sure  students  are

effectively  setting  social-emotional  goals  in  concert  with

their  academic  goals  that  they  can  reflect  on  throughout  the

school  day .  

W H A T  T H I S  L O O K S  L I K E  I N  P R A C T I C E

S U N R I S E  M I D D L E
S C H O O L
S A N  J O S E ,  C A
( P R E - P A N D E M I C
S U P P O R T  A N D
E X P A N S I O N  D U R I N G
T H E  P A N D E M I C  A N D
R E T U R N  T O  I N -
P E R S O N  L E A R N I N G )

Sunrise  Middle  School  has  always  had  robust  mindfulness

and  social-emotional  curriculum  geared  to  helping  students

build  resi l ience .  During  the  pandemic ,  they  moved  to  daily

mindfulness  sessions  for  virtual  learning .  They  realized  that

some  students  who  were  not  regularly  showing  up  for  their

online  classes  would  show  up  daily  to  mindfulness  lessons .

As  they  return  to  in-person  learning ,  they  will  continue  to

priorit ize  daily  mindfulness  t ime  in  their  schedule .

Something  that  would  happen  before  the  pandemic  a

couple  of  t imes  a  week  will  now  happen  daily  for  every  child

on  campus .  They  are  also  strategically  implementing  ways  to

make  sure  mindfulness  is  embedded  into  academic  t ime

throughout  the  school  day .  Because  of  the  expansion  of

funds  schools  are  receiving  this  school  year ,  they  were  able

to  expand  their  social-emotional  t ime  and  dedicate  more

staff  to  better  support  student  needs .
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A comprehensive mental health and well-being screening to support all  children
providing early detection of a student’s mental health needs and strengths.

1 2

Practice 5:

W H A T  T H E  E X P E R T S  A R E  S A Y I N G  A B O U T  W H Y  T H I S  I S  I M P O R T A N T

F R A N K L I N -
M C K I N L E Y  S C H O O L
D I S T R I C T  W I T H
H E A L T H I E R  K I D S
F O U N D A T I O N
S A N  J O S E ,  C A
( D U R I N G  T H E
P A N D E M I C
S U P P O R T ,
E X P A N D I N G  F O R  I N -
P E R S O N  R E T U R N )

Universal  screenings  for  mental  health  can  be  a  diff icult

additional  l i ft  for  a  school  site  or  school  distr ict  to  schedule .

Schools  already  implement  physical  screenings  for  dental ,

vision ,  hearing ,  and  a  multitude  of  academic  benchmark

tests .  Healthier  Kids  Foundation ,  in  partnership  with  The

Franklin-McKinley  School  District ,  has  piloted  a  program  for

5th  graders  during  the  2020-2021  school  year  that

embedded  a  mental  health  screening  into  the  regular  5th-

grade  vision  and  hearing  physical  health  screening  to  save

time  and  resources  in  an  already  jam-packed  school  year .

The  session  takes  about  10  minutes  for  each  student  and

includes  a  physician ,  school  mental  health  staff ,  and  a

Healthier  Kids  Staff  member .  After  each  screening ,  the  data

collected  is  used  to  determine  i f  the  student  has  any  unmet

needs .  During  the  pilot  program ,  Healthier  Kids  Foundation

found  42% of  students  had  unmet  needs .  Using  the

information  collected ,  they  can  then  work  with  the  family

and  the  school  to  f ind  what  additional  support  might  be

offered  to  make  sure  every  student  is  able  to  be  successful

on  the  school  campus .

W H A T  T H I S  L O O K S  L I K E  I N  P R A C T I C E

According  to  The  Substance  Abuse  and  Mental  Health  Association  (SAMSHA ) ,  more

students  need  mental  health  support  services  than  the  number  of  students  who  are

flagged  by  school  staff  on  campus .  An  easy ,  universal  screening  can  help  to  identify

early  what  supports  youth  might  need  on  campus  before  a  mental  health  need

becomes  overwhelming  for  a  child .  This  may  help  prevent  the  need  for  more

intensive  and  expensive  services  later  in  a  student ’s  l i fe  reducing  health  care  costs

for  both  the  person  and  the  employer .

6
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1 3

S A N  J O S E  U N I F I E D
S C H O O L  D I S T R I C T
S A N  J O S E ,  C A
( D U R I N G  V I R T U A L
L E A R N I N G
S U P P O R T )

During  the  pandemic ,  San  Jose  Unified  School  District  sent

out  a  strengths  and  weaknesses  survey  to  all  famil ies .  They

were  able  to  use  this  data  to  identify  the  students  who

might  have  a  mental  health  or  other  important  need  that

may  inhibit  the  child ’s  abil ity  to  learn .  The  distr ict

connected  famil ies  who  were  identif ied  as  needing

additional  support  to  the  people  and  resources  they  had

available .  As  students  return  to  in-person  classrooms ,  San

Jose  Unified  plans  to  use  this  data  to  directly  reach  out  to

famil ies  as  they  return  to  make  sure  their  needs  are  being

met  and  receiving  support  for  any  additional  needs  that

might  have  come  up  during  COVID .  They  plan  on  using  this

survey  more  frequently  and  strategically  with  the  shift  back

to  physical  campuses .  They  will  implement  the  survey

multiple  t imes  throughout  the  year  and  use  this  data  to

adjust  staff  job  descriptions  and  to  target  specif ic  schools

with  additional  support  to  make  sure  the  needs  of  the

families  and  students  are  being  addressed  in  real-t ime .  

W H A T  T H I S  L O O K S  L I K E  I N  P R A C T I C E  ( C O N T I N U E D )

A comprehensive mental health and well-being screening to support all  children
providing early detection of a student’s mental health needs and strengths.

Practice 5:



7  M e n t a l  H e a l t h  P r a c t i c e s  a n d  H o w  T h e y  A r e  S h o w i n g
U p  i n  S c h o o l s

A 3-tiered approach l ike the multi-tiered support system implemented for
academics.  This includes adequate whole school,  whole child support,
appropriate and substantial  staff  for t ier-2 support,  and the experts and
resources to be able to refer and support students and families to tier-3 support.

1 4

Practice 6:

W H A T  T H E  E X P E R T S  A R E  S A Y I N G  A B O U T  W H Y  T H I S  I S  I M P O R T A N T
A  quality  multi-t iered  support  system ,  l ike  what  traditionally  takes  place  in

academics ,  is  at  the  core  of  quality  support  of  student  mental  health .  Schools  need

to  implement  proactive  measures  that  encompass  every  child  and  allow  them  to  tap

into  basic  systems  of  support  and  mental  wellness .  These  include  social-emotional

learning ,  mentors ,  quality  teacher  relationships ,  tools  to  build  awareness  around

mental  health ,  and  screening  processes  to  support  greater  needs .  This  is  often  t it led

tier-1  support .

The  t ier-2  space  then  becomes  the  opportunity  for  mental  health  professionals  on

campus  to  use  their  expertise  to  support  youth  who  might  need  a  l i tt le  more

support  and  detect  early  possible  mental  health  needs .  This  includes  ample  staff  to

provide  adequate  support  for  youth ,  staff  centered  on  campus  who  are  famil iar  with

youth ,  and  clear  communication  with  famil ies  about  these  supports .  Jimmie  Brown ,

a  Mental  Health  Counselor  in  the  Oak  Grove  School  District  describes  t ier-2  support

as  f irst  creating  a  space  where  the  student  and  family  can  see  themselves .  This

means  allowing  the  student  “to  be  themselves  and  who  they  are  in  their  ethnicity ,  in

their  culture .  Let  them  share  that ,  and  lean  into  i t ,  and  appreciate  them  and  value

them  for  who  they  are  and  what  they  add  to  the  school  culture . ”  It  also  includes

hiring  mental  health  support  staff  that  reflects  the  community  being  served .

Finally ,  t ier-3  supports  center  around  crisis  response  and  supporting  youth  with

more  acute  needs .  It  requires  relentless  connections  between  school  staff ,  care

providers ,  and  organizations  that  l ink  famil ies  to  the  r ight  mental  health  support .

This  is  not  a  science ,  but  an  art .  Dr .  Joshi  talks  about  supporting  famil ies  in

“navigating  the  very  complicated  broken  mental  health  system .  How  do  they  f ind  a

therapist? How  do  they  f ind  a  psychiatrist?” .  Laura  Clendaniel  from  Healthier  Kids

Foundation  describes  quality  t ier-3  support  as  “working  one-on-one  with  parents  to

make  sure  they  understand  the  [need] .  The  [ family] can  f ind  a  provider  that 's  near

their  home ,  speaks  their  language ,  accepts  their  insurance ,  and  then  they  feel

comfortable  going  to  the  provider . ”  Ultimately ,  the  family  must  be  allowed  to  voice

their  needs  and  see  themselves  in  all  aspects  of  the  multi-t iered  support  system .
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1 5

Practice 6:

S A N T A  C L A R A
U N I F I E D  S C H O O L
D I S T R I C T
S A N T A  C L A R A ,  C A
( P R E - P A N D E M I C
S U P P O R T
E X P A N D I N G  D U R I N G
T H E  P A N D E M I C )

For  Santa  Clara  Unified ,  wellness  centers  at  their  high

schools  have  been  essential  to  making  sure  the  needs  of  all

their  students  are  met .  The  wellness  center  puts  dedicated

mental  health  staff  at  each  school  such  as :  a  wellness

coordinator ,  counseling  associates  (often  undergraduate  and

graduate- level  interns  seeking  l icensure ) ,  and  wellness

outreach  workers .  The  wellness  staff  pushes  out  into

classrooms  for  t ier-1  support  related  to  social-emotional

lessons  and  awareness  programs .  It  also  works  with  teachers

around  supporting  professional  development  and  classroom

needs  related  to  mental  health .  Staff  provides  t ier-2  support

by  working  with  students  in  small  group  settings  and

providing  a  convenient  and  easily  accessible  place  for  a

student  to  drop  into  on  campus  free  of  judgement .  The  staff

is  also  trained  to  support  t ier-3  needs  and  eff iciently

connect  students  and  famil ies  to  outside  resources .  

Since  wellness  centers  have  been  implemented  in  Santa

Clara ,  they  have  discovered  best  practices  that  include

making  sure  the  wellness  center  collaborates  and

communicates  across  the  school  campus .  This  includes

using  the  wellness  outreach  worker  to  coordinate  efforts

across  campus  and  communicate  across  departments  to

prevent  duplication  of  services ,  to  better  enhance  resources .

It  also  means  thinking  through  issues  of  confidential ity  and

how  to  best  capture  data  to  improve  the  wellness  center .

Stakeholders  must  be  included  in  these  discussions  to  f igure

out  the  best  way  to  communicate  the  successes  and  needs

of  the  Wellness  Center  without  breaching  famil ies ’

confidential ity  and  trust .

W H A T  T H I S  L O O K S  L I K E  I N  P R A C T I C E
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1 6

Practice 6:

W H A T  T H I S  L O O K S  L I K E  I N  P R A C T I C E  ( C O N T I N U E D )

R A V E N S W O O D  C I T Y
S C H O O L  D I S T R I C T  
E .  P A L O  A L T O ,  C A  
( P R E - P A N D E M I C
S U P P O R T  A D A P T I N G
D U R I N G  T H E
P A N D E M I C )

Ravenswood  has  built  a  strong  network  of  both  in-house

mental  health  counselors  and  external  partners  to  meet  the

needs  of  their  students .  Before  the  pandemic  mental  health

was  always  a  main  priority  for  the  distr ict .  This  is  reflected  in

the  importance  they  place  in  the  number  of  direct  mental

health  staff  on  campus .  Each  elementary  school  has  a  ful l-

t ime  counselor ,  and  each  middle  school  has  3  counselors  to

meet  the  needs  of  students .  They  have  also  heavily  invested

in  external  partners  who  help  l ink  famil ies  with  t ier-3

supports ,  and  staff  professional  development .  During  the

most  recent  professional  development  in  preparation  for

students ’  return  to  campus ,  they  focused  their  teachers  on

developing  a  Community  Resil ience  Model  (CRM ) .  The  series

of  CRM  trainings ,  along  with  relationship-building  trainings

led  by  external  partners ,  are  helping  teachers  develop  skil ls

in  being  trauma- informed  to  better  serve  students .  The

trainings  also  provide  the  added  benefit  of  giving  teachers

the  tools  to  take  care  of  themselves .  The  enhancements  to

teacher  professional  development ,  and  the  collaboration

with  external  partners ,  have  helped  strengthen  an  already

robust  multi-t iered  support  system  for  students .
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Include multiple stakeholders in designing and evaluating mental health and
wellness programs on school campuses.  This includes multiple stakeholders and
allows families and youth to co-design and have an equal voice to effectively
communicate needs and wants.

1 7

Practice 7:

W H A T  T H E  E X P E R T S  A R E  S A Y I N G  A B O U T  W H Y  T H I S  I S  I M P O R T A N T

M O U N T A I N  V I E W
W H I S M A N  S C H O O L
D I S T R I C T
M O U N T A I N  V I E W ,
C A  
( D U R I N G  R E M O T E
L E A R N I N G  A N D
C O N T I N U I N G  I N T O
I N - P E R S O N
L E A R N I N G )

Mountain  View  Whisman  has  two  schools  that  are  co-

located ,  and  they  have  used  the  proximity  of  the  schools ’

campuses  to  bring  the  famil ies  together .  During  the

pandemic ,  the  PTAs  at  both  schools  put  together  a

Community  Support  Committee  aimed  at  making  sure  the

needs  of  both  schools ’  famil ies  were  being  met  during  the

uncertainties  of  the  pandemic .  Through  the  bridged  network

created  across  the  two  schools ,  they  were  able  to  amplify

the  needs  of  the  community  and  provide  additional

resources ,  including  fundraising  for  needed  resources  such

as  food  pantries  and  school  supplies .  The  parent  group  also

strategically  made  sure  every  family  member  had  the  tools

and  abil ity  to  activate  their  power  to  advocate  for  their  child

regardless  of  the  family ’s  economic  status  or  primary

language .  This  has  led  to  an  increase  in  the  presence  of

Spanish-speaking  famil ies  at  board  meetings .  The  resource

group  can  be  credited  with  helping  parents  develop  their

leadership  to  better  navigate  the  system  and  effectively

advocate  for  their  famil ies .

W H A T  T H I S  L O O K S  L I K E  I N  P R A C T I C E

The  same  PACE  report  mentioned  above  specif ically  outl ines  what  an  evaluation

team  should  look  l ike ,  stating ,  “this  team  should  represent  academic ,  mental  and

behavioral  health ,  student  services ,  data  analysis ,  human  resources ,  and  family

engagement  experts  as  well  as  a  broader  group  of  stakeholders ,  including

underrepresented  students ,  family  members  and  caregivers  of  color ,  educators ,

labor  representatives ,  and  community  partners . ”  This  design  and  evaluation  work

must  keep  in  mind  the  important  role  famil ies  -  especially  those  from  historically

marginalized  communities-  play  in  this  work .  Schools  must  create  a  space  where  the

voices  of  famil ies  and  students  are  heard  and  given  equitable  abil ity  to  make

decisions .  As  laid  out  in  the  PACE  report ,  evaluation  of  mental  health  supports  and

making  these  supports  accessible  to  all  must  include  elements  l ike  “developing  a

culture  of  trust  among  leaders  and  stakeholders  by  increasing  transparency ,  sharing

information ,  supporting  increased  stakeholder  voice  in  two-way  communication ,

honestly  seeking  feedback ,  and  demonstrating  responsiveness ”  are  essential  in  this

work .

7
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wellness programs on school campuses.  This includes multiple stakeholders and
allows families and youth to co-design and have an equal voice to effectively
communicate needs and wants.
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Practice 7:

O A K  G R O V E
S C H O O L  D I S T R I C T
S A N  J O S E ,  C A
( P R E - P A N D E M I C
S U P P O R T
E X P A N D I N G  D U R I N G
T H E  R E T U R N  T O  I N -
P E R S O N  L E A R N I N G

Oak  Grove  School  District  puts  a  premium  on  securing

mental  health  staff  and  interns  who  reflect  the  community .

They  ensure  all  communication  channels  are  presented  in

the  home  language  of  the  family ,  recognizing  that  effective

translation  and  bridging  the  communication  divide  is  just

the  beginning .  Counselors  and  interns  are  trained  in  how  to

advocate  for  their  famil ies  and  l isten  to  their  needs .  They  do

not  try  to  push  resources  or  external  health  providers ,  but

rather  start  with  understanding  the  family ,  where  they  are

coming  from ,  and  later  provide  information  on  the  therapy

process  and  possible  resources .  Staff  is  also  taught  to

advocate  on  behalf  of  the  family  to  amplify  their  voices .  One

way  this  shows  up  is  by  having  the  famil ies  and  students  co-

design  physical  spaces  where  mental  health  resources  are

being  offered  on  campus .  This  way  students  and  their

famil ies  can  see  themselves  in  the  process  and  receiving

services  needed .  Ultimately ,  Oak  Grove  mental  health

counselors  want  the  students  they  work  with  to  have  the

support  they  need  so  they  can  be  academically  successful .

With  effective  communication  with  the  family ,  everyone

involved  can  understand  the  importance  of  mental  health

support  when  building  the  foundation  for  academic  success .

W H A T  T H I S  L O O K S  L I K E  I N  P R A C T I C E  ( C O N T I N U E D )
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A P P E N D I X  b
L I S T  O F  S U P P O R T S  A N D  P R A C T I C E S  I D E N T I F I E D  I N  T H I S  R E P O R T

Provide consistent space to talk about mental health,  with a special  focus on
how people have built  resil ience and coped during the COVID-19 pandemic.
Space needs to be made for conversations around mental health for student-to-
student,  student-to-adult ,  and adult-to-adult interactions.

Practice 1:

Rocketship Charter Schools:  Family meetings around mental health
East Side Union:  Empowerment groups designed to build community and
connect youth to a support network
Gunn High School:  School newspaper with interviews of people around campus
about their  mental health
Mountain View Whisman: Parent support network and WhatsApp group
Sunrise Middle School:  Consistent and proactive restorative justice practices
that give students the voice to speak their needs.  Allows students and staff  to
talk through what they are experiencing in their  own l ives and build community
and resil ience.
Santa Clara Unified:  Wellness centers that provide a designated place on campus
for students to come and talk about their  well-being.

Examples:

Provide consistent space to talk about mental health,  with a special  focus on
how people have built  resil ience and coped during the COVID-19 pandemic.
Space needs to be made for conversations around mental health for student-to-
student,  student-to-adult ,  and adult-to-adult interactions.

Practice 1:

East Palo Alto Academy: Call ing/home visits for each family before the beginning
of school
East Side Union:  Empowerment groups
ACE Charter High School:  House program designed to formalize positive
incentives and connect adults on campus as mentors in addition to their
academic responsibil it ies
San Jose Unified:  Call ing families,  especially those who had diff iculty with
virtual learning to welcome them and hear about what needs they might have

Examples:

Develop a mentor network that connects students to adults and streamlines
communication from school to the family.  This includes intentionally assigning a
small  number of students (3-8) with each adult on campus,  so there is  a direct
point of contact for each family,  and a manageable number of students per
adult .

Practice 2:



A P P E N D I X  b
L I S T  O F  S U P P O R T S  A N D  P R A C T I C E S  I D E N T I F I E D  I N  T H I S  R E P O R T

Provide consistent space to talk about mental health,  with a special  focus on
how people have built  resil ience and coped during the COVID-19 pandemic.
Space needs to be made for conversations around mental health for student-to-
student,  student-to-adult ,  and adult-to-adult interactions.

Practice 1:

Ravenswood City Schools:  Community Resil ience Model Training to develop a
positive framework for adults to use for themselves and with their students
related t building resil ience
Rocketship Schools:  Beginning school year PD around trauma-informed teaching
practices and strategies
ACE Charter Schools:  Began their school year professional development with an
extra focus on relationship building and how to build a connection with youth

Examples:

Develop a mentor network that connects students to adults and streamlines
communication from school to the family.  This includes intentionally assigning a
small  number of students (3-8) with each adult on campus,  so there is  a direct
point of contact for each family,  and a manageable number of students per
adult .

Practice 2:

Supporting student mental health including trauma-informed pedagogy,  how
to util ize mental health services on campus,  restorative justice,  and culturally
responsive teaching practices.

Supporting teachers’  mental health needs including identifying and
understanding second-hand trauma, burnout,  and vicarious trauma.
Additionally ,  creating opportunities for staff  to be proactive about their
mental health,  and easily connect to additional support i f  needed.

Quality professional development for teachers and staff  in two areas:

Practice 3:

2 2
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A P P E N D I X  b
L I S T  O F  S U P P O R T S  A N D  P R A C T I C E S  I D E N T I F I E D  I N  T H I S  R E P O R T

Make explicit  the mental wellness benefits and social-emotional learning of
extracurricular activities.  
Embed SEL in all  aspects of the academic curriculum.

Integrate Social-Emotional Learning (SEL) in all  aspects of the school day.  This
includes two main components:  

Practice 4:

Sunrise Middle School:  Developing school language around mindfulness
practices and embedding them throughout the day to give students resources
and tools to build resil ience and self-awareness
East Side Union:  Explicitly targeting extracurricular programs to add for this
school year to give students an added space to build resil ience beyond
traditional therapy and proactively through additional sports and recreational
activities 
Rocketship Charter Schools:  Developing an in-house Social-Emotional Learning
curriculum that is  adapted to meet the needs of each grade level and tied
directly to building positive school culture.  Expanding the amount of t ime
focused on SEL during the school day
Mountain View Whisman: Making minimum days more explicitly geared towards
social-emotional learning and using this day for student-organized clubs to
meet

Examples:



A P P E N D I X  b
L I S T  O F  S U P P O R T S  A N D  P R A C T I C E S  I D E N T I F I E D  I N  T H I S  R E P O R T

Make explicit  the mental wellness benefits and social-emotional learning of
extracurricular activities.  
Embed SEL in all  aspects of the academic curriculum.

Integrate Social-Emotional Learning (SEL) in all  aspects of the school day.  This
includes two main components:  

Practice 4:

Healthier Kids Foundation:  Tying mental health screenings with already existing
physical screenings
Rocketship Charter Schools:  Monitoring students'  social-emotional learning
growth 3 times a year with a short teacher screening and using this data to refer
students for t ier-2 supports,  i f  needed
East Side Union:  A screening for students who have been referred to tier-2
supports to help identify overall  trends of what supports students might need
and adjust staff  support to meet the needs of students
San Jose Unified:  A strengths and weaknesses survey to every family in the
district to understand what needs should be met by adults on school campuses
and adjust tier-2 support as needed

Examples:

A comprehensive mental health and well-being screening to support all  children
providing early detection of a student’s mental health needs and strengths.

Practice 5:

Practice 4:

Oak Grove School District :  Expansion of district social  worker interns for the
upcoming school year to provide greater tier-2 support
East Side Union:  Increase in social  workers per school and a social  worker
internship program targeted for more tier-2 support
Ravenswood: Strategically placing their counselors across the district 's  schools
to provide adequate tier-2 support
Numerous School Districts :  Connecting with external providers to provide a
connection between the school site and more acute needs for students and
families that can be served by the large behavioral  health system
Santa Clara Unified:  Wellness centers with strategic supports in all  aspects of
tiers 1-3

Examples:

A 3-tiered approach l ike the multi-tiered support system implemented for
academics.  This includes adequate whole school,  whole child support,
appropriate and substantial  staff  for t ier-2 support,  and the experts and
resources to be able to refer and support students and families to tier-3 support.

Practice 6:

2 4
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A P P E N D I X  b
L I S T  O F  S U P P O R T S  A N D  P R A C T I C E S  I D E N T I F I E D  I N  T H I S  R E P O R T

Include multiple stakeholders in designing and evaluating mental health and
wellness programs on school campuses.  This includes multiple stakeholders and
allows families and youth to co-design and have an equal voice to effectively
communicate needs and wants.

Practice 7:

East Side Union:  Families participating in the school district 's  needs assessment
and a student advisory board that gives feedback that helps shape policies
Mountain View Whisman: Robust surveying and information gathering from
families on adapting curriculum, designing mental health supports,  and
identifying needs
San Jose Unified:  Extra emphasis on reaching out to families and understanding
their needs who were chronically absent during virtual learning

Examples:



A P P E N D I X  c
L I S T  O F  P E O P L E  C O N T A C T E D  F O R  I N T E R V I E W S

Organization Name and Title

Sunrise Middle School Teresa Robinson, Principal with Laxman Drivas
and Alex Estrada

Stanford University Dr. Steven Adelsheim, Clinical Professor of
Psychiatry and Behavioral Health

Stanford University Dr. Shashank Joshi, Professor of Psychiatry,
Pediatrics, and Education

Synopsys Outreach
Foundation Lauren Foote, STEMS Program Manager

Healthier Kids Foundation Laura Clendaniel, Director of Operations

Healthier Kids Foundation/
Champion Consulting Laura Champion, Consultant

Oak Grove School District Jimmie Brown, School Mental Health Counselor

Rocketship Charter Schools
Lisa Riggs, Mental Health Provider-Rocketship
Fuerza Community Prep

Mountain View-Whisman
School District Karin Jinbo, Director of Student Services

ACE Charter Schools

ACE Charter Schools

Dr. Ray Andrade, Principal

Edwin Moreno, Assistant Principal

Ravenswood City School
District Cynthia Chin, Director of Student Services

East Side Union High School
District Dr. Chaunise Powell, Director of Student Services

San Jose Unified School
District Superintendent Nancy Albarran

Associate Superintendent of Instruction Jodi Lax
San Jose Unified School
District

Santa Clara Unified School
District

Dr. Brenda Carillo, Director of Student Services

Mountain View Whisman
School District Devon Conley, School Board Member, President
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S t a f f  &  T e a m  M e m b e r s
S V L G  E D U C A T I O N  A N D  W O R K F O R C E  C O M M I T T E E

Since our founding in 1977,  the Sil icon
Valley Leadership Group has worked
to develop, promote,  pass and
implement policy initiatives that
benefit  our members,  their  employees
and the Bay Area.  As the tech industry
moved to the forefront of our global
economy, the SVLG’s policy work
expanded beyond the confines of
Sil icon Valley.  The Education &
Workforce Portfolio promotes and
champions high-quality education in
our region to develop a strong, diverse

local workforce that is  able to
succeed in the innovation economy.
Working through cross-sector
partnerships,  programs, and policy
advocacy,  we have been successful in
moving education forward at the
regional and state level .  Membership
on this policy committee is comprised
of companies and colleges that have a
vested interest in developing and
supporting California’s public
education system.

For more information about Silicon Valley Leadership Group and the
work we do, please visit svlg.org/education-workforce
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Workforce Development

S A R A  G A R C I A
Senior Director ,  Higher
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Development

D R .  D A V I D  P A L T E R
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Educational Equity Fellow
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